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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Greenacre Academy 

Number of pupils in school  1008 (includes 6th form) 

Proportion (%) of pupil premium eligible pupils 29% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/22 - 2024/25 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Shelly Bridger 

Pupil premium lead Charlotte Bennett and 
Marianna Allen 

Governor / Trustee lead Christine Bergess  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £264,058 

Recovery premium funding allocation this academic year £40,093 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£305,818 
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Part A: Pupil premium strategy plan 

Statement of intent 

The intention of our strategy is to prepare our disadvantaged young people for their 

futures by encouraging them to reach their full potential academically, through high 

quality teaching of the curriculum so that they can achieve in line with their peers no 

matter what their start point.  

As part of the Skills for Life Trust we are committed to equipping all students with the 

skills and qualities that they need to succeed in their life beyond school and become 

excellent members of society. We are aware that some children come from 

circumstances that are challenging and believe that all students deserve to be able to 

reach their potential and overcome any barriers to learning that they may experience.  

As an Academy we strive to ensure that the strategies we employ to narrow the gap 

between and Pupil Premium (PP) and Non-Pupil Premium (Non PP) students are robust 

and effective. Using the funding available to us in the most appropriate and impactful way 

to close any gaps between these groups of students. High quality teaching is at the 

centre of this and is shown to have the greatest impact on closing the gap as well as 

benefitting all students within the Academy.   

The strategies that we use are based on pupil data, their strengths and weaknesses, 

student and parent surveys as well as common challenges and specific individual needs 

of students. We use this information to guide us on wider support needed for our current 

cohort of students. There is a focus on diagnostic assessment and not making 

assumptions about the impact of a student's disadvantage. We will ensure that this is a 

whole school approach with all staff taking responsibility for our PP students' outcomes 

and raising their expectations on belief in what they can achieve.  

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Information from students' Primary schools when they join us and 
Reading/Numeracy testing has shown that students are below their expected 
chronological ages when they join us especially with students that are from 
disadvantaged backgrounds when compared to their peers.  

2 Experiences to broaden students' cultural capital for disadvantaged students 
has been greatly impacted through school closures. Some disadvantaged 
students are not able to participate in enrichment opportunities outside of 
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school and therefore we want to be able to broaden students outlook and 
experiences.  

3 There is a portion of exclusions within the academy that involve students from 
disadvantaged backgrounds. Aim to reduce exclusions from this group and 
increase engagement through alternative provision 

4 Attendance of students over the last 2 years has been greatly impacted and 
significantly in the disadvantaged group of students. It is shown that absence 
has a significant impact on disadvantaged students' progress. Aim to move 
this towards National Average and therefore have positive impact on outcomes 
for PP students.  

5 Students have multiple barriers to their learning such as SEND, LAC, CIN/CP 
and digital poverty. This can impact their learning and progress and can widen 
the gap in comparison to their peers. Aim to ensure all students can access 
learning through interventions, SEND support and virtual learning.  

6 Parental engagement from our disadvantaged group is lower than their peers 
and therefore needs to improve. Parental engagement is a key factor in 
students' development and engagement with their learning and progress.  

 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

For students taking national assessments the 
gap between our PP and non-PP students will 
have reduced to zero  

National exams data show Progress 8 gap 

has reduced between PP vs Non-PP from 

previous academic years. (aim is to bring 

this closer to 0) and attainment 8 scores are 

in line with peers. 

To achieve and sustain improved attendance 
for all pupils including those from 
disadvantaged backgrounds  

Sustained improvement in attendance across 

the 3 year strategy. Attendance of PP 

students is in line with the rest of the 

academy and National Average.  

Exclusions of PP students are in line with the 
rest of the academy and alternative 
provisions are sought where appropriate  

A variety of alternative provision placements 
in school and out of school set up for 
students based upon individual situations. 
The attendance to these provisions is high. 
Impact of this is that exclusions are in line 
with rest of the Academy  

For students Reading and Numeracy ages to 
have improved at the end of KS3 to enable 
them to access KS4 curriculums  

 

Whole school literacy and numeracy strategy 
embedded and enables gaps caused by 
COVID to have closed.   

Literacy and Numeracy ages of students 
show and upward trend, bringing them closer 
to their chronological ages or above. 
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Build up a cultural capital programme post 
COVID to allow PP students experiences that 
they would not otherwise be able to access 

Students from disadvantaged backgrounds 
given the same opportunities as peers, with 
financial support if required, to develop their 
cultural capital.  

Different opportunities for each year group 
across different subject areas supporting the 
curriculum.  

Students from disadvantaged group 
participate in clubs, trips and opportunities.   

Programme of interventions is provided and is 
reducing the gap between PP students and 
their peers.   

High quality internal data is used to identify 
strengths and weaknesses for PP students, 
so that targeted intervention and support can 
take place. 

Through lesson ‘drop-ins’ and book looks it 
is evident that strategies are in place to close 
the gap between PP students and their 
peers.  

In school and afterschool interventions for 
PP students are targeted and internal data 
drops show impact of these (using a DTT – 
diagnose, therapy, testing approach). 

PP students are identified based on internal 
data and offered tutoring via NTP. Baseline 
and end data will show the impact this 
strategy has had. 

For the parental engagement of students from 
disadvantaged backgrounds to be in line with 
that of other parents  

Engagement with parents evenings, Arbor 
app, surveys and other events improves and 
continues to maintain good engagement. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 154,151 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

CPD focus on 

identifying and closing 

gaps.  

‘Supporting high quality teaching is pivotal in 
improving children’s outcomes. Indeed, research 
tells us that high quality teaching can narrow the 
disadvantage gap... These exemplify a growing 
consensus that promoting effective professional 
development (PD) plays a crucial role in 
improving classroom practice and pupil 
outcomes’ (EEF – Effective Professional 
Development) 

1 and 5 

Membership to PIXL 

allowing access to high 

quality CPD and 

network of teachers and 

other professionals 

‘Great teaching is the most important lever 
schools have to improve their outcome for their 
pupils’ EEF 

Specific support for students from disadvantaged 
backgrounds. Impact of focus groups and RSL 
meetings.  

1 and 5 

On Call and Out and 
About Rota to support 
T&L across Academy 

The average impact of behaviour interventions is 
four additional months’ progress over the course 
of a year. Evidence suggests that, on average, 
behaviour interventions can produce moderate 
improvements in academic performance along 
with a decrease in problematic behaviours. (EEF 
– Behaviour Interventions) 

3 

Recruitment and 
Retention of high 
quality subject 
specialist staff to 
ensure excellent 
teaching and learning 

‘Supporting high quality teaching is pivotal in 
improving children’s outcomes. Indeed, research 
tells us that high quality teaching can narrow the 
disadvantage gap’ (EEF – Effective Professional 
Development) 

1 and 5 

Use of Knowledge 
Organisers at KS3 and 
KS4 with access to 
Revision Club. 
Additional resources 
provided for PP 
students including 
revision guides, books, 
stationary. 

1. Homework has a positive impact on average (+ 

5 months), particularly with pupils in secondary 

schools. 

2. Some pupils may not have a quiet space for 

home learning – it is important for schools to 

consider how home learning can be supported 

(e.g. through providing homework clubs for 
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pupils). This is available afterschool for all 

students. 

3. Homework that is linked to classroom work 

tends to be more effective. In particular, studies 

that included feedback on homework had higher 

impacts on learning. As a school our Knowledge 

Organisers are based around current learning. 

EEF Toolkit – Homework impact 

Form Focus for 
targeted interventions 
for year 11 every 
morning for 20 minutes 
in English, maths, 
Science, History or 
Geography 

‘The gains from smaller class sizes are likely to 
come from the increased flexibility for organising 
learners and the quality and quantity of feedback 
the pupils receive’ (EEF smaller class sizes) 

5 

Access to online 
intervention support for 
all students (Maths 
Whizz, AR 
programmes, 
GCSEPod, 
Senecca,PIXL apps) 

‘On average, individualised instruction 
approaches have an impact of 4 months’ 
additional progress... There is evidence that 
digital technology can be used effectively to 
provide individualised instruction.’ (EEF – 
Individualised Instruction) 

1 and 5 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £75,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Reading and maths 
interventions small 
group interventions with 
Support staff 

Specific targeted intervention can be an effective 
method to support those pupils falling behind 

Small Group tuition EEF 

1 and 5 

NTP programme used 
for students across 
KS3/4 to close gaps 
that have emerged 
through the pandemic 
and before  

Tuition targeted at specific needs and knowledge 
gaps can be an effective method to support low 
attaining pupils or those falling behind 

Small Group tuition EEF 

1 and 5 

Summer school for 
pupils joining us and 
existing pupils  

‘Summer school provision that aims to improve 
learning needs to have an academic component. 
Summer schools that include an intensive 
teaching component such as using small group 
or one to one approaches have higher impacts, 
on average. ‘ 

5 and 6 
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‘Summer schools can also provide additional 
experiences and activities, such as arts or 
sporting activities. This might be valuable in and 
of themselves or be used to increase 
engagement alongside academic support.’ 

 EEF Toolkit 

Subscription to MyOn 
programme allowing 
students access to 
books and audio books 
outside of school 

‘Evidence suggests that reading for pleasure 
leads to increased attainment. Clark and DeZoya 
(2011) found a significant positive relationship 
between enjoyment and attainment indicating 
that pupils who read more are also better 
readers.’ 

DfE reading_for_pleasure.pdf 
(publishing.service.gov.uk) 

1  

Targeted interventions 
for students including 
handwriting, social skills 
and ERI  

‘Small group tuition approaches can support 
pupils to make effective progress by providing 
intensive, targeted academic support to those 
identified as having low prior attainment or at risk 
of falling behind. The approach allows the 
teacher to focus on the needs of a small number 
of learners and provide teaching that is closely 
matched to pupil understanding. Small group 
tuition offers an opportunity for greater levels of 
interaction and feedback compared to whole 
class teaching which can support pupils to 
overcome barriers to learning and increase their 
access to the curriculum.’ 

EEF Small group tuition  

1 and 5 

KS4 interventions for 
students to close gaps  

Tuition targeted at specific needs and knowledge 
gaps can be an effective method to support low 
attaining pupils or those falling behind 

Small Group tuition EEF 

5 

Mentors for all students 
in year 11 and key 
students across other 
year groups including 
Business Mentoring 
programme with 
external professionals 

‘Some evidence suggests that some pupils from 
disadvantaged backgrounds show low 
engagement with or have low expectations of 
schooling. Mentoring interventions may be more 
beneficial for these pupils, as the development of 
trusting relationships with an adult or older peer 
can provide a different source of support.’ 

EEF Toolkit Mentoring 

5 

SENCO and 2i/c of SEN 

each focusing on a key 

stage to provide 

additional capacity for 

supporting SEN/PP 

students. Support of TAs 

and Mentors in lessons 

 

The average impact of the deployment of 
teaching assistants is about an additional four 
months’ progress over the course of a year.  
There is also evidence that working with 
teaching assistants can lead to improvements in 
pupils’ attitudes, and also to positive effects in 
terms of teacher morale, workload and reduced 
stress. 

EEF Toolkit Teaching Assistants  

5 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/284286/reading_for_pleasure.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/284286/reading_for_pleasure.pdf
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £75,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Forest school set up to 

allow students to have 

alternative provisions in 

the academy  

‘There is a wider evidence base indicating that 
outdoor adventure learning may have positive 
impacts on other outcomes such as self-efficacy, 
motivation and teamwork. Outdoor adventure 
learning may play an important part of the wider 
school experience, regardless of any impact on 
academic outcomes.’ 

EEF Toolkit Outdoor adventure learning 

3 and 4 

Provision set up with 
local college to support 
engagement of 
students in year 11. 
Work placements for 
students where 
appropriate.  

‘Parental and community involvement programmes 

are often associated with reported improvements in 

school ethos or discipline’ 

EEF Toolkit Behaviour interventions 

3 and 4 

Member of staff to work 
with students on 
alternative provision in 
school to increase 
engagement with 
learning 

‘The most common reason for exclusion is 
persistent disruptive behaviour. Pupil behaviour 
will have multiple influences, some of which 
teachers can directly manage though universal or 
classroom management approaches. Some 
pupils will require more specialist support to help 
manage their self-regulation or social and 
emotional skills.’  

EEF Toolkit Behaviour interventions  

3 and 4 

PP/FOGs to ensure PP 
pupils can access all 
extracurricular 
opportunities, school 
trips, Theatre trips etc. 

‘Overall, the average impact of arts participation 
on other areas of academic learning appears to 
be positive but moderate, about an additional 
three months progress... Wider benefits such as 
more positive attitudes to learning and increased 

well-being have also consistently been reported.’ 
(EEF – Arts Participation) 

2 

Home school support 
worker with focus on 
improving attendance 
for disadvantaged 
students  

‘Parental engagement has a positive impact on 
average of 4 months’ additional progress. It is 
crucial to consider how to engage with all parents 
to avoid widening attainment gaps.’ (EEF – 
Parental Engagement) 

‘The new research shows that overall absence 
had a negative link to attainment, with every 
extra day missed associated with a lower chance 
of achieving 5 or more good GCSEs or 
equivalent at grades A* to C including in English 
and mathematics, or gaining the gold standard 
English Baccalaureate (EBacc).’ (Gov.uk - Just 
one day off...) 

4 and 6 
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Engagement with 
parents – regular 
contact home, 
personalised invites to 
Parents Evening and 
events and support 
from FOGs 

‘Parental engagement has a positive impact on 
average of 4 months’ additional progress. It is 
crucial to consider how to engage with all parents 
to avoid widening attainment gaps.’ (EEF – 
Parental Engagement) 
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Wake up club and 
breakfast club 

‘There is a small positive impact of physical 
activity on academic attainment (+1 month)... 
Pupils from disadvantaged backgrounds may be 
less likely to be able to benefit from sport clubs 
and other physical activities outside of school 
due to the associated financial costs (e.g. 
equipment). By providing physical activities free 
of charge, schools give pupils access to benefits 
and opportunities that might not otherwise be 
available to them.’ (EEF – Physical Activity) 

2 and 5 

School councillor and 
Anger management  

EEF Teaching and Learning Toolkit  

NSPCC Guidance  

KCSIE 2021 

4 

Attendance Advisory 
Service 

Children’s attendance is linked to attainment  

https://schoolleaders.thekeysupport.com/pupils-
and-prents/absence-and-attendacne/strategies-
for-managing-attendance/research-into-how-
attendance-can-impact-attainment/     

4 

 

Total budgeted cost: £305,818 

https://schoolleaders.thekeysupport.com/pupils-and-prents/absence-and-attendacne/strategies-for-managing-attendance/research-into-how-attendance-can-impact-attainment/
https://schoolleaders.thekeysupport.com/pupils-and-prents/absence-and-attendacne/strategies-for-managing-attendance/research-into-how-attendance-can-impact-attainment/
https://schoolleaders.thekeysupport.com/pupils-and-prents/absence-and-attendacne/strategies-for-managing-attendance/research-into-how-attendance-can-impact-attainment/
https://schoolleaders.thekeysupport.com/pupils-and-prents/absence-and-attendacne/strategies-for-managing-attendance/research-into-how-attendance-can-impact-attainment/
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

National assessments were removed for the last 2 academic years so there is no official 

externally verified end of KS4 data. However, a TAG (Teacher Assessed Grade) process was 

used and showed there was a significant gap in Attainment and Progress between PP and 

non-PP students (P8 difference of –0.7). Our internal assessment data suggests that the 

performance of disadvantaged pupils was lower than in previous years in all aspects. Our 

assessment of the reasons for the 2020-21 outcomes suggests the impact of COVID-19 which 

disrupted the teaching and learning of pupils despite our remote learning strategy and the 

extensive support provided. As evidenced across the country school closures were most 

detrimental to disadvantaged pupils. The impact of this was mitigated by our effects to provide 

a high-quality remote curriculum and extensive support to pupils including delivering laptops, 

access to Wi-Fi, home support and in school provision.  

Below are key statistics that show the impact of strategies that were used during 2020-21:  

• At KS3 due to disruption to academic year students were assessed against Teacher 

Expectations 42% of PP students were seen to be working at or beyond teacher 

expectations, compared to 63% of non-PP students. Moving into the new academic 

year and traditional assessment resuming we hope that interventions and recovery will 

see these gaps close.  

• By the end of year 10 at the data drop PP vs Non-PP saw 37% of students at or above 

expected progress with non-PP at 49%. There is work to be done closing this gap as 

these students enter year 11 and will be a focus of the 3-year Pupil Premium plan and 

is also a SIP objective for the school for the year ahead.   

• Over the year 90% of year 10 students activated their GCSEPod accounts and 1409 

pods were watched. In year 11 98% had activated accounts and a total of 2126 pods 

were watched. 

• 100% of PP students who were given access to Accelerated reader accessed this 

during the academic year. However, with the disruption to learning we did find that for 

some students reading ages dropped from before COVID.  

• We also had students accessing Maths Whizz from years 7 and 8. From this data by 

the end of the year we had 93% of the cohort accessing, with 95% of those accessing 

demonstrating progress with increase in Numeracy ages. Additionally, over the year we 

saw 46% of those making at least 10 steps of progress through the app.   

• With Spellzone top student improvement was at 70% over the course of last year, 

showing impact from the app.  

• When comparing fixed term exclusions for terms 1-5 in the last academic year this was 

a reduction from 2018/19 where there were 98 (545.5 days) in total and in 2020/21 

there were 51 (165 days). We have not compared to 2019/20 data due to COVID 

lockdowns. When looking directly at comparison of PP students this equated to 27 

students in 2018/19 and in 2020/21 this dropped to 18. 

• IT support and upgrades in order to allow virtual lessons to occur where for example 

staff had to isolate so that all students still had access to a specialist for high quality 
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lessons. 99.6% of PP students accessed Teams last year, the one student who didn’t 

had 1:1 sessions in school.   

• Students across year 7-11 offered tutoring in groups of 1 to 3 with the tutors virtually 

due to Covid. Positive engagement at KS3 and mixed at KS4. Students that engaged in 

the tuition showed improvements in their reading age assessments at KS3 of 3 months 

on average. Further work will be done in the coming academic year on the best provider 

and best way of assessing progress of students in the NTP programme.  

• Brilliant Club - only available to identified HPA (Higher Prior Attainers), PP students 

raising their awareness and aspirations of further education. 83% of offered students 

completed this successfully. Of the students that completed the programme 60% 

achieved a 2.1 grade, 20% a 2.2 and 20% a 3 (these mirror university grading). 

Students' progress was measured against Written Communication, Subject Knowledge 

and Critical Thinking and on average their progress was 19% across all areas 

compared to when they started the programme. 

• Regular contact with parents and engagement with parents, when possible, through the 

year via pastoral team, form tutors and teachers. The last parental survey feedback 

showed overall 91% of parents/carers across all year groups felt confident they could 

easily contact someone at school (survey Oct 2021). 99% of respondents felt regular 

contact was best through emails. However, appreciated we also contact home via text 

messages, social media, letters etc. 

• School cloud used for parents' evenings due to Covid restrictions enabling all parents to 

still have access to contact with teachers. Phone calls made available if technology was 

an issue. Across the years the school average attendance was 64% attendance which 

for a new system with at the time only form tutor meetings were a good start, going 

forward we are doing these with subject teachers and are expecting greater attendance.  

Our assessments and observations indicated that pupil behaviour, wellbeing and mental health 

were significantly impacted last year primarily due to COVID-19 related issues with the impact 

being particularly acute for disadvantaged pupils. We used Pupil Premium funding to provide 

well-being support for all pupils are targeted interventions where required. We are going to 

continue to build on this approach with the activities detailed in this 3 year plan.  

Externally provided programmes 

Programme Provider 

NTP Programme TLC 

Brilliant Club The Scholars Programme 

Accelerated Reader and MyOn Accelerated Reader 

Maths Whizz Maths Whizz Education 

Spellzone Spellzone Ltd 

Pixl apps Pixl  

GCSEPod Soundbite learning, The Access Group 

Tassomai Tassomai via Pixl 

 


